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Purpose

This policy forms part of the whole school policy for teaching and learning. It relates to the ethos of the school and has direct links with curriculum planning and the feedback and marking policy. It acts as a guide to effective learning to ensure a commonality of expectations and consistency of approach throughout the school.
Assessment for Learning / Building Learning Powers 
Philosophy 
Assessment for learning describes the assessment processes that take place during teaching and learning. Evidence is used to adapt the teaching work to meet the needs of the learners. At Christ Church we believe that great benefits can result from teaching students to “learn how to learn” – in other words, to be included explicitly in their own learning using strategies which show them how to diagnose their own strengths and weaknesses and act upon them. The aim of the Assessment for Learning (AFL) and Building Learning Power (BLP) strategies is that of developing independent, reflective learners with the ability to assess their own learning potential and increase their capacity to learn as they develop in age and maturity. We want to equip children with the skills, techniques and vocabulary to talk about their learning more effectively. 

This policy adheres to our current Equalities Policy in which we aim to ‘sustain a community in which all children will benefit from a broad education, gain a sense of responsibility and have the opportunity to achieve their full potential.’ (Christ Church Primary School (2013), Equalities Policy p. 1)

1.      Introduction   
· AFL is an integral part of our assessment procedures and is essential to the teaching and learning process. It is underpinned by the belief that every child has the potential to improve his/her performance.

· The purpose of this policy is to advocate consistency so that pupils value and understand how their learning can be moved forward and take responsibility for their own learning. 

· The AFL and BLP Policy belongs with the set of policies on Assessment, Feedback and Marking.  It takes into account the school’s policy on Equal Opportunities.
2.      Aims 
At Christ Church Primary School we recognise that AFL and BLP are important to developing the correct learning environment and we aim to 
· Share the learning intentions of a lesson. Sharing learning intentions with pupils helps them recognise what they are trying to learn and why. However, a common pitfall in the sharing of learning objectives is to identify what pupils are going to do in the lesson, rather than what they are going to learn. 
· Clarify the learning outcomes of each task: 

· Pupils need to know and recognise the standards they are aiming for 

· It is essential that teachers are clear about their expectations and communicate these to pupils 

· The learning outcome(s) will specify what is expected from the pupil as a result of a task or episode within a lesson 

· It will explain the criteria for success 
· Expectations / outcomes should be discussed before students start the activity and should be referred back to during the course of the lesson and in a plenary
· View the process of completing a piece of work to be as important as the outcome • Model and share ideas of quality 

· Share assessment objectives and marking criteria before commencing a piece of work 

· Involve students in the assessment of their own work and the evaluation of the work of others, in relation to specific criteria 

· Create an environment where students develop as active learners 

· Enable students to have clear, detailed and focused targets for improvement by providing appropriate feedback 

· Adjust teaching to take into account the results of Assessment for Learning 

· Mark selectively by focusing on the learning objectives (links to the feedback and marking policy)

· Use the language of BLP so that the children understand the learning dispositions and capacities that are adopted by good learners. These four dispositions are resilience, resourcefulness, reflectiveness and reciprocity,

3.      Examples of AFL and BLP strategies used at our school

(links with our marking and feedback policy)

· Peer and self- assessment using pupil-friendly criteria, including the opportunity to talk, discuss, explain and challenge each other. The development of self and peer assessment takes planning, time, patience and commitment as many pupils do not naturally find it easy to critique their own or other pupils’ work and they need to be taught structures of language that they can use. We encourage them to: a) Start with positive language, identifying where criteria have been met, before b) Discuss where things are missing, and then c) Make suggestions about what they can do to fully meet the criteria. 

· Examples of language for peer assessment: You have met the criteria here by …. ; This is your best sentence because … ;You could improve this further by; You have not met this part of the criteria because; To reach the next stage you need to include more of …

·  Thinking skills • 
· Dialogue about tasks rather than monologue 

· Open questioning 

· The use of mixed ability groups

· Exit and/or entrance tickets to assess prior and post-lesson learning

· The use of a randomiser rather than hands up, in order to engage all pupils

· The use of collaborative tasks such as Cover Up, Marketplace, Quiz Quiz Trade so that discussion between pupils is encouraged and they can learn from each other (and the teacher can carry our his or her own assessment through observation)

· Written frameworks to scaffold, then move towards independence 

· Students to annotate and assess pieces of work according to specific criteria 

· Providing models so students understand what a successful example of the task is – in other words helping students recognise the standards they are aiming for 

· At times, sharing learning outcomes at the start of a task is not enough, and there may be occasions when more time needs to be spent on helping pupils understand what they have to do to reach a particular standard 
· Comments on marking which create an expectation that the students respond in some way and marking that is focused on “Closing The Gap” 

· For the student who has fulfilled all of the learning objectives give them an extension task at a higher level
· Displays showing the language linked to the four Learning Powers, which can be frequently referred to during lessons, and enable the language to be used consistently. The four learning powers can be broken down as follows: 
Resilience is: Being ready, willing and able to lock into learning. Knowing how to  work through difficulties when the pressure mounts or going gets tough.

· • Absorption – the pleasure of being engrossed in learning.

· • Managing Distractions – recognising and reducing interruptions.

· • Noticing – concentrating hard and really sensing what's out there in learning.

· • Perseverance – not giving up when learning is hard, understanding the feelings

· of learning when things are a challenge.

Resourcefulness is: Being willing and ready to learn in different ways – using both internal and external resources effectively, calling on different ways of as appropriate:

· • Questioning – asking questions of yourself and others. Being curious, playing with situations and delving beneath the surface of things.

· • Making Links – making connections between consolidated and new learning – building patterns and weaving a web of understanding.

· • Imagining – using the mind’s eye as a learning tool – using your imagination – wondering ‘what if’

· • Reasoning – calling up your logical and rational skills to work things out methodically and rigorously. Constructing good arguments.

· • Capitalising – Making good use of and drawing on a full range of resources from school and the wider world.

Reflectiveness is: Being ready and willing to become more strategic about learning – taking a longer term view by planning, taking stock and drawing out your experiences as a learner to get the best out of yourself:
· • Planning – working out learning in advance. Planning learning.

· • Revising – monitoring and adapting along the way. Being flexible, changing your plans, monitoring and reviewing your learning

· • Distilling – drawing out the lessons from experience. Looking at what has been learned – pulling out essential features – carrying them forward to aid future learning. Being your own learning coach.

· • Meta learning – knowing yourself as a learner – how you learn best. How to talk about the learning process.

Reciprocity is: social relationships. Learning with others but also choosing sometimes to learn individually. Being able to listen well to a talk partner or a group, trying to understand what other people are saying. Helping your own and others’ learning.

· • Interdependence – knowing when it’s appropriate to learn on your own or with others, and being able to put your view across in class discussions and circle times.

· • Collaboration – the skills of learning with others. Respecting and recognising other points of view. Adding to and drawing from the strength of teams.

· • Empathy and Listening – contributing to others’ experiences by listening to them to understand what they are really saying, and putting yourself in their shoes

6. MONITORING AND EVALUATION
Monitoring will be carried out by the Assessment Leader at least termly, in a variety of ways such as:

· Agreed lesson observations 
· Book scrutiny 

· Learning walk

· Incidental discussions and questionnaires with staff and pupils.
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